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Motivational and Attitudinal Outlooks

in [oreign Language Leamning,
A Comparative Study of lwo | earning Croups

Dr. Saif H, 4;. Ansar

Abstract

The purpose of the comparative study reported here is to measure the
amount of motivational and attitudinal outlooks which both English and
Business major students exhibit in their learning of English as a foreign lan-
guage. The results of the study demonstrate significant differences between
the two learning groups. While the Business major students demonstrate a
more positive outlook towards certain attitudinal and motivational variables
in learning the language, the English major students tend to be more posi-
tively oriented in others. The Business major students tend to be in posses-
sion of more positive attitudes about learning the English culture and tend to
have more positive attitudes towards their English language teachers, and are
equally integratively motivated to learn the language. Results of the findings
are first discussed with some explanations for these significant differences

A number of methodological implications of the findings are then consid-
ered for both groups.
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Attitudinal and Motivational variables in language lear Ning
Attitude 1s a PS)’ChOIOgical SORecRy that. OadiBeeHiEat With i,

. fialds of learning. Gardner (1985.9) gaYC an OPerational

various ileld“s o de in that “an individual’s attitude ig an ey
de.-finition f)tna:t)lt:'mie referent or attitude object, inferreg on t}l:(;
bzt::): z)efdf}:;oindi\;idual’s [?eliefs or opiniops about the refereny
This definition basically lnCIUdeS.tWO r.najor‘ ‘feature§ of an ay;.
tude. The first feature is that an gtt1t1}’de Is an evaluative I€actiop
to some referent or attitude object. | This means that Student
reacts to a certain learning situation in a manner that stemg from
past experience. For example, if a student has got an .“F” on a for-
eign language test, his/her reaction to the new foreign language
learning situation most probably would be a negative one.
Someone who previously has observed or measured the student’s
attitudes toward the attitude object or referent could surmise the
said student’s reaction (Oscamp, 1977). This explanation leads to
the second feature of “attitude” indicated in Gardner’s definition:
“inferred on the basis of the individual’s beliefs or opinions about
the referent.” This means that learners’ attitude toward learning a
foreign language, English in this case, is inferred by knowing
their views about their experience in learning this particular for-
eign language.

Educators concerned with 2 learner’s personality have investi-
gated the role of the student’s attitudes in the learning process. As
1 any other area of learning, foreign language researchers have
tried to determine the Ieasons behind the success of some learn-

CIS over others in grasping a new language. Lambert and Gardner
are the Pioneer researchers concerned with the role of a learner’s
attitude ip acquiring 4 second or foreign language. Other
researchers (Spolsy, 1969; Wangsotorn, 1975; Oller, et. 4l
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1977; Wlm.mer, 1981; and Wong, 1982) have conducted a num-
ber of studies Rt the past years to examine the effects of atti-
tudes on foreign language learning. Yet, there is no definite
answer about the causes of individual differences in acquiring a
foreign languz.lge. However, many researchers agree that the most
crucial factor in learning the new language is the role of the learn-
er (Savignon, 1983).

Most of the studies in the literature reviewed focus on the rela-
tionship between learners’ attitudes toward learning English lan-
guage and their level of proficiency in English. These studies fall
into two categories. One category is studies concerned with
learning English as a foreign language. And the second category
is studies concerned with learning English as a second language.
The first category studies contain studies conducted in an Arabic-
speaking environment and a non-Arabic speaking environment.
Only few studies were conducted in the Arabian Gulf region
where the present study was carried out. Two of these studies
involved Bahraini participants. Results of Al-Ansari’s study
(1985 &1993) on Bahrainis’ level of English showed that instru-
mental motivation tended to correlate significantly with the
attainment proficiency of all the studied groups. However no sig-
nificant correlation was found among the high achievers. And the
other three studies were conducted in Saudi Arabia (Mulla, 1979;
Al-Shammary, 1984 and Surur, 1981). Mulla (1979) found that
strong relationships existed between studgnts’ perfoqnance on
English proficiency tests and their motivations and attitudes. A}-
Shammary’s study (1984) investigated the development,of SiX
hundred Saudi male intermediate and secondary students’ moti-
vation to learn English as a foreign language. His rgsults showed
that the attitude toward learning English in the Saudi school con-
text was generally more favorable in the upper three grades (10,
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an in the lower three grjades (7, 8 and 9)., The rej,
! et rude and motivation to learn English wag ot
tionship between By ~ archers thought it to b
: . some previous Iese ! €. Sury;

as strong s .80111'1t 77% of the students liked to study Engligh
(1977) ‘tounc‘i t(;;lnts had the desire to speak the language like;
76% of the st}J d 89% of the students enjoyed studying English
WY Speak-el (aln975) Chihara and Oller (1978) conducted stUd.'
| Wﬁ?iz(:f:;abic Spéaking environmenFs apd Jaya‘tilaka (1982)
;eesalt with the relationship between rqotlvatlonal orientation apg
attained proficiency. Using 120 Thai College.studf.:nts for his
study, Wangsotorn (1975) compare.d the relgtlor.lshlps of their
affective variables (Instrumental Attitude, Motivational Iqtensity,
Orientative Attitude, Integrative Attitude, and Ethnocentrism), to
their achievement in English. The results showed t.hat there were
significant relationships between attitudinal-motivational vari-
ables and achievement. In another study, Chihara and Oller
(1978) studied 123 Japanese adults enrolled in basic, intermedi-
ate and advanced EFL classes at the Osaka, Japan YMCA. The
researchers found that a relationship existed between subjects’
attitudes and their attained proficiency. Jayatilaka (1982) under-
took a multiple correlational study, which revealed that instru-
mentally motivated students (86% of his subjects) performed bet-
ter on the language proficiency test than integratively motivated
students (34% of his subjects). A regression analysis showed that
among the best predictors of subjects’ scores on the proficiency
test is desire to live abroad temporarily, desire to live abroad per-
manently, parental encouragement, authoritarianism, and motiva-
tional intensity.

Gardner and Lambert (1972:132) assessed the attitude of learn-
ets of English as a second language. They studied one hundred
and three Philippino senior high school students. The major

11 and 12) th
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integrative motivation Plays a substantial role in the acquisition
of a secon(.i language. Gardner and Lambert’s (1972) results indi-
cated that Instrumental motivation plays a stronger role than inte-
grative motivation in acquiring English as a second language.
The researchers also pointed out that integratively oriented stu-
dents showed considerable motivation and desire to learn
English, expressed an interest in foreign languages, had good
study habits, reported considerab]e parental encouragement to
learn English, and appeared satisfied with society and their role
in it. Yet in Gardner and Lambert’s study instrumental motivation
appeared to be a stronger force.

Lukmani’s study (1972) supported the findings of Lambert and
Gardner (1972). Lukmani ( 1972) measured the attitude and the
language proficiency of sixty Marthi-speaking high school
females to see whether these students were integratively or
instrumentally motivated and to determine the relationship
between motivational variables and students’ language achieve-
ment. A t-test showed that the subjects were instrumentally moti-
vated (t = 6.20, p< .001). This type of motivation correlated sig-
nificantly with their Cloze Test scores (r = .41, p< .001).

A study involving Belizian primary school students conducted
by Gordon (1980) investigated the relationship among measures
of language learning, aptitude, social attitudes, their motivation
in learning the language and achievement in written English. The
results showed a significant correlation between achievement in
English and language aptitude (r= .69), attitudes toward the
learning situation (r = .38), and integrativeness (r= .24), and
degree of instrumentality (r= .18). The results showed tbat the
Subjects were both integratively and inst.rumentally. oxrlc?nted.
Gordon (1980) concluded that language aptitude was significant-
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rate as a predictor of English achievement thay, Were
ure =

]y more acc (jvation
: . and mou g ‘ .
i 1] of the studies investigated the effects of attitudeg

qlil]tlzzltli%l;t?on on foreign language a.c(;]mlSl(;l.(;l, there i§ No defj.
o swer about the causes of individual differences in acqui.
?ri:geaa?oreign language. Ho.wever, man}l/ educatm.'s 18“36 that the
most crucial factor 10 learning t‘he new language 1s the role of the
learner (Savignon, 1983). In this regard, Wongsothorn (1987:31)
stated that success in learning a foreign langue.lge depends on var.
ous learner variables. The literature summarizes these variableg
in two major divisions: language proficiency and learners’ atj-
tudes and motivations and learners’ background factors
(Wongsothorn, 1987; Gradman & Hanania, 1991; Wilhelm,
1995). In a study conducted on 101 students taking intensive
English at Indiana University, Gradman and Hanania (1991)
found that factors such as previous experience of learning
English, exposure to and the use of English inside and outside the
classroom influenced students’ levels of English proficiency.
These background factors not only influence the learning of the
language, but they contribute to learners’ motivations and atti-
tudes towards learning the target language. Travelling abroad,
watching TV programs, communicating with speakers of English
affect the perceptions of learning English by children. Giota
(1995) made a survey of the use of English in a non-academic
environment by Swedish 9 year-old students. The researcher
found that 16% of the children visited English speaking coun-
tries; tbey used English differently, speaking, learning, reading
an@ writing in their leisure time. And 89% of the children felt that
their parents helped them with doing homework. And finall)

glmost all of these children felt that English was important [
wedes to know (Giota, 1995).
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Background and rationale of the present study

It appears fr0fn thp results of the studies discussed here that the
influence of attitudinal-motivational variables on learners’ rate of
success tended to vary from one learning context to another. This
noticeable degree of variation resided in learners’ socio-cultural
background. It is worth mentioning that almost all attitudinal and
motivational studies carried out since the emergence of the atti-
tudinal-theory tended to be of a correlational type. The present
study takes a different form. It examines the amount of attitudi-
nal and motivational dispositions that two groups of Bahraini
learners of English have toward learning the language. It is inter-
esting to see whether the two groups vary in their attitudinal and
motivational outlooks.

As is the case in other Gulf States, English is the only foreign
language that has had a significant impact on the whole Bahraini
educational structure in that it is being taught as a compulsory
subject in all state schools. Certainly the classroom is not the only
source from which Bahraini learners of English get their lan-
guage input. Despite the fact that a large number of English-
speaking residents are present in various work environments,
there is little social integration with the local inhabitants in their
homes, in clubs or other social milieu. Yet most middle-class
Bahrainis do achieve an acceptable level of both academic and
professional proficiency in the language. Howev?r, the fact
remains that foreign language learners .do not attain the.san‘le
degree of language competence. There i a}ways a variation in
students’ approach to the adoption of an attltudlna} and motiva-
tional outlook towards their learning of the foreign language.

This study examines the attitudinal and motivational outlooks of
two groups of English language learners who have had an equal
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amount of classroom language.instructio.n before entering the
University. The two groups studied here differ in regpec ofy
subject major on entry to the University. Apart from that, g twg
groups share identical CUItl.lI‘a.l and linguistic backgrounds for
they have been exposed to similar cultural an.d learnlng CNVirgp.
ments. Furthermore, this study attempts to investigate Whethe,
differences exist in the attitudinal and motivational diSposiﬁOnS
of the two groups. In the case of such differences, appropriate
pedagogical strategies in language teaching are proposed fo
those who need more motivational and attitudinal support.

Research Method

Subjects: A total number of 80 students in the College of Arts
and the College of Business at the University of Bahrain consti-
tuted the subjects for the study. The students were selected from
two equal number groups of learners of English. These take a
common-third year level course of English language as part of
their college requirements. In spite of being potential majors of
two different specialisations, the subjects were very homoge-
neous in respect of age, nationality, mother tongue and both cul-
tural and educational background. However, English majors tend
to take a large number of courses in the humanities as part of the
University’s policy of the liberal art philosophy. In fact, these
courses account for almost 50% of the total number courses ifl
their entire BA programme. This is quite different from their
counterparts in the College of Business Administration. Students
in this College consider English to be their medium of instruction
as almost their entire degree programme is studied in English i
'5 ot surprising to be often seen talking in English among them"
selves. It is true to maintain that English is the language of comy
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munication. This pedagogical phenomenon har
English majors in the College of Arts. It is for
different attitudinal and motivational outlooks
ing of English are suspected and for which ¢
conducted.

In.strume.ntation.‘ An attitudinal scale was developed. Most of
the items in the developed scale were adapted from Gardner and
Lambert’s Attitudinal/Motivational Scale (1972). The scale con-
tains 1t.ems V&.’th_h measure the following six variables:
Integrative motivation, Instrumental Motivation, Desire to Learn
English, Parental Encouragement, Study Habits and Attitude
Toward Learning English and its culture. Because of the resem-
blance between the developed scale and Gardner and Lambert’s
Attitudinal/Motivational Scale, the reported reliability of coeffi-
cient of .85 for Gardner and Lambert’s scale (Gardner and
Lambert, 1972) will be considered for the developed scale.

Materials: A questionnaire consisting of the following variables
was developed and administered in Arabic. The components of
the questionnaire are as follows:

Attitudes towards learning about a foreign culture: Four nega-
tively worded statements and one positively worded statement
were presented to the students. Again, on a 4-point scale the stu-
dents were asked to indicate their extent of agreement or dis-
agreement with learning about British culture. Their responses to
the items would indicate the type of attitudes they hold toward
the value of learning about the foreign culture.

Attitudes towards the learning of English: Students indicated on

a 4-point scale their extent of agreement or disagreement with the
benefits of English language learning. They were ask;:d t(;
respond to five positively worded statements about the value o

the learning of English as a foreign language.

dly exists among
these reasong that
towards the learn-
his study has been
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Students’ attitudes toward their English language teaChers. :
<tatements with three alternative responses asked the Studen.t ix
;lldicate the type of attitudes they hold toward thejy English $ to

ouage teachers. All the items were on a 2-point scale, The b la:;
the students’ scores Were, th? more the students Perceiveq thei
weachers to be concerned with their progress, competen. harl;
working, ready to help, happy at work and deserving the respecy
of their students.

Instrumental motivation: This seven-item scale assesses the
extent to which subjects perceive utilitarian reasons for studying
English. Their responses must be descriptive of thejr feelings,
The students were asked to rate on a 3-point scale the extent to
which each of the seven instrumental reasons for learning
English was descriptive of their feelings. The higher a student’s
score on this measure is, the more he or she is identified as being
instrumentally oriented.

Integrative motivation: This four-item scale assesses the extent
to which students believe that learning English is important
because it enables them to interact and share cultural experiences
with the English speaking community. The students were asked
to rate on a 3-point scale four integrative reasons for learning
English that were descriptive of their feelings. If the students are
highly integratively motivated in their learning of English, they
will be assumed to place more emphasis on the integrative value
of learning it as a foreign language, e.g. as a means of learning
more about or meeting members of the target community. The
higher the student’s score on this measure is, the more he or she
1 1dentified as being integratively oriented. .

%: The scale of this orientation index
prowded.the Students with the same eleven alternative reaso“;
f;’r Studying English. The students were asked to rank the 31:‘3:6

Cms as to thejr relevance to them personally. The highe
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scores Will be, the more the students are said to
ly oriented (both instrumentally and integrative]
ing of English as a foreign language,

MOth'atlon__al Intensity: The alternative responses and the multj-
ple-choice statements df:veloped here reflect the degree of com-
mitment stuc?ent.s show in their learning of English. This motiva-
tional 1nten81t.y 1S measu.red through both an index of motivation
to study English and their desire to learn it. The alternative items
were on a 2-point scale while the multiple-choice statements
were on a 3-point scale. The statements of the motivationally
intensity scale included here measure the extent of work they do
for homework, whether they are going to study English and make
use of it in the future. Others deal with their preference for
English over other school subjects, their eagerness to do the
homework, their degree of attention in class and their overall
interest in learning and using the language. The items here focus
more on measuring students’ attitude towards learning English
while the items of their desire to learn the language measure an
actual effort being made while acquiring the language.

Parental Encouragement: Students indicated on a 2-point rate
scale and on a 1-point rate scale the extent to which their parents
encouraged them to study English. This was examined to see
whether parents played any role in the students’ desire and moti-
vation to learn English.

Study habits: Four items were developed here to measure this
variable. The items are on a 3-point scale. These are intended to
measure the extent of time students spend in preparing for their
English language examinations. The higher the students score,
the more effort they make in reviewing their lessons and previous
assignments so as to be more prepared for their English language
€Xamination,

be motivationa]-
Yy) in their learn-
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Discussion of the results

e extent to which both groups of |e
and motivational outlooks, Comarn.
groups were obtained together \l:,?r-

Its are shown in the table below =

ermine th

[n order to det :
r attitudinal

ers differ in thei
of means for the twoO

isons
These resu

the t test results.

e 1: Summary of Comparisons of Means for

Tabl
the English and Business
Major Samples
English Majors Business Majors
Variable tested Mean.| S. D. |Mean | S. D. t

777 | 203 | 930 | 272 | -3.05%
12.80. |- 1.77:.1 1232 =08 97
198 |.9.28 | +2.39.1 |-3:50%#

Instrumental Motivation 14.77 3.76 19.00 3.92 | -5.90***

Integrative Motivation 10.72 1 3:12% |A10H2 249 63
2550 | 5.50 | 29.40 | 5.85 | -4.02%%*

Att. Towards Culture
Att. Towards Language
Att. Towards Teachers 755}

Motivation Orientation

Att. Motivation Intensity| 32.67 | 3.46 29.75 | 4.27 R
Parental Encouragement | 13.32 [ 2.65 15,02 | 288e -3.10**
Study Habits 4.55 1.10 2.2 1177 sl 24118

*
p<.05 #* p< 01 p<,001 att.=attitudes
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The mean scc?res for the attitudinal variable towards learning
about the English culture obtained for the two groups clearly
SI}OW that both groups tend to adopt to some extent a completely
dlffe.rent degree of positive outlook towards learning about the
English cultufe. The mean score obtained for the Business majors
tends to be higher. The significant t test result of -3.05 (p<. 01)
clearly shows that Business majors demonstrate a much more
positive feeling towards learning about the English culture than
students majoring in English. Their adoption of bilingual cultur-
al patterns representative of the target language group makes
them become more appreciative of the foreign culture. This can
be explained by the fact that English majors are not totally bilin-
guals in their attempts to learn the language. The significant t test
result shows that although Business major students do not con-
sider English as their major subject, they certainly demonstrate a
much higher degree of positive cultural behaviour. However, the
mean score obtained for the English majors does not exhibit a
very high degree of positive cultural outlooks that are normally
expected of students majoring in English. The reason for this is
that these students are being surrounded by a large number of stu-
dents of other disciplines in the College of Arts for whom Arabic
constitutes the medium of instruction. Since these are in daily
communicative interactions with English majors, their mono-cul-
tural ways of thinking are bound to adversel.y affect tl.l(-)SC of
English majors’. Had this variable been tested in a true bilingual
and bicultural setting, a different result might have been revealed.
It is also noted that a large number of students in the College.of
Business have been to a bilingual type of schooling befOI:e O
ing the University and thus tend to adopt cultural behaviour of
true bilingual learners. Most of the students are bound to behave

biculturally because of their many years of exposure t0 a bilin-

-
<

224



of education. On the ot}lner hflnd,’l.Ength r;‘aj()rs are gj))
ir own mono cultural milieu and thus teng be
R the cultural patterns of the society they liy

more app,-eclatI.V of learners surrounding them, as jg the e
in and of the g OuPdentS- This is particularly true if we o t}Sle
with most‘Arab Stsuta ught in Arabic at the College of Arts, Whicﬁ
number of c(:lotlll]ress1 to be less bilingually and biculturally Orienteq
Pilgaflz)srlzi‘e attitudinal variable concerning leming the Englis};
language, the mean score obtalped for the Engh.sh major students
tends to be similar to that obtained for th.e B.usmess majors, The
insignificant t test result of .97 (p<. 193) 1nd1cate§ here that both
the English and the Business majors are more interestingly j
favour of learning English as one of their major college subjects,
This is not surprising in such learning circumstances where
English not only becomes a compulsory college subject but also
an essential major requirement on which their academic career ip
the College heavily depends. As for the variable concerning their
attitudes towards their teachers, the mean score of 9.28, out of a
possible of 12, obtained for the Business majors shows that they }
are more positively satisfied with the pedagogical performance of
their English language teachers. This significant difference can ‘
be attributed to the fact that English majors at this stage would
have been taught by a variety of language teachers and thus do
not share similar views about their teachers. Business majors are
normally taught by only two or three different teachers of English

throughout their entire study period at the College, as they are

required to study only three courses of English.

With regard to thejy degree of instrumentality in learning ¢
language, the mean score

are highly ; obtained here shows that both grouP®
i .tl“ghly Instrumentally motiyated to learn the language- The
ghilicant t test regy]¢ of -5.90 (p<. 001) clearly indicates that

gual type .
e ithin the
living W1 St
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Business Majors see more instrumental va

since Fh.eir future ac.ademic Prospects are heavily tied to their
acquisition of English. Business major students’ reasons for
learning th? language tend to be different than those for the
English majors’. Their success in their college courses, which are
taught in English, account for their success at the University and
not just English. As for their integrative motivation to learn
English, the two groups share a similar amount of integrative rea-
sons to learn the language. Both groups of students possess a con-
siderable amount of high positive integrative reasons to learn the
language. Although English major students should supposedly be
in possession of a high degree of integrative motivation to learn
the language, they are seen here to be superseded by a more cul-
turally and bilingually group of English learners. Generally
speaking, Business majors are more positively orientated in their
motivation to learn the language. As far as their overall motiva-
tional orientation, i.e. both instrumentality and integrativeness
combined together, the mean score obtained for the English
majors, 25 out of a possible 44, is a clear indication of their pos-
session of a high degree of motivational orientation while learn-
ing the language. However, the Business maj.ors _tend to §omel?ow
possess a slightly higher degree of such motivational orientation.
Their mean score of 29, out of a possible of 44, shovs./s that t}}ey
tend to be slightly more motivationally o.rl.ented in learning
English. This is supported by the highly significant result of the t
test of -4.02 (p <. 001). The differﬁ:nces bfetween th.e twlo groups
can perhaps be attributed to their previous ff)relgfl ?ngu'?igai
learning background and their personal. interest 1n being tamili:

: is interesting to note that in
with the target language culture. IF is intere . "

: : imilar learning experiences, the
spite of having been through simil I el
Business majors were more motivationally oriented and p

lue in learning English
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an the other group. This can perha
tence of other environmental faCtorspz be
9 uCh

J encouragement to make use of the goe:
habits by which the language can beol;:lal
ed. The significant t test result of 2eit.

"]

(p<. 05), obtained for the study habits variable, can be consider
to have possibly contributed t0 Business groups’ rate of motived
tional orientation. This is only an assumption that could be invea.

S-

tigated further.
The mean SCOICS

nglish th

to learn E
y the exis

explained b
as parental support an

opportunities and study

ter functionally exploit

obtained for the motivational intensity varj
able show that both groups do not exhibit a similar amount o:f
motivation and desire to learn the language. It is interesting t
note here that English majors tend to be more motivated to lear?l
the language and demonstrate a higher degree of commitment in
tl.lelr. learning of the language than the Business majors do. The
significant t test result of 3.7 (p< .01) supports the existen;:e of
such differences between the two mean scores. These differences
are bound to exist as English majors are normally expected to
sho?v more motivation in their learning of their major subject spe-
cia.hsatm.n. Business majors possess a high degree of motivation-
fh {ntenlssl‘ty to lejam the.language in spite of English not being
thzli subject mailor specialisation. This stems from the fact that
anguage is highl i i
g . f;rn }tfhieflred to thf?ll‘ future career requirement
e language is a sign of success in their
: . In conclusion and in spite of the igni
L presence of some signif-
ifferences between certai itudi ivati
i ) in attitudinal and motivational
; s and the subjects’ maj ialisati < ceipli
Mo s jor specialisation disciplines, the
e of these outlooks should i
St e ould not be underestimated. Both
e T attitudguage learners need to adopt a more posi-
i g i 1 %nal anq motivational dispositions while
in learning the language.
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Concluding remarks

One may conclude that learners of English as a foreign |
guage are not necessarily identical with respect to their ﬁogsael;:
sion of various attitudinal and motivationa] orientation tovs;ards
learning English. It has been observed here that the amount of
such variables differs from one group to another. The results
reported here demonstrate that such variation may be attributed
to the group’s major subject specialisation and their previous
socio-psychological experience in learning the foreign language.
A logical explanation for such significant differences between the
two study groups is that different students perhaps tend to adopt
a different approach towards the learning of English. Such an
approach is not adopted at the tertiary level of education but right
from the day they start learning the language.

Pedagogical implications

Both English and Business major students need to approach the
language with more positive motivations and attitudes so that
they can be encouraged to attain a reasonable level of success.
This certainly leads us to a methodological debate in the field of
foreign language teaching that focuses much more on ways of
promoting and managing motivation and gives little attenti.on to
instructional techniques and classroom management. Savignon
(1972) stated that teachers must break their rigid adherence Fo a
particular method and must develop an approach tg teaching,
which they find more responsive to the needs of their stgdents.
Teachers, moreover, need to broaden their views of teaching the
language in order to allow the students tO experience Sf)me suc-
Cess in acquiring the language. Motivation, of course, 18 notori-
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ously difficult to control, and 1t may.therefore. Prove neceggy
incorporate the right type of learning conditions undey
learners’ rate of motivation is enhanced. A number of ped
cal conditions are suggested which may provide the frq
for such an enhancement.

Motivation, however, in spite of its being a major facyq, in
determining learning outcomes, continues to be largely neglecteq
in the practice of foreign language teaching. High achievers are
usually driven by a strong inner desire to learn and generally
learn successfully in any kind of learning environment. Low
achievers, however, tend to be much more sensitive to variableg
in their learning environment, in particular to the attitude ang
teaching style of the instructor, the instructional materials and
facilities, and the design of the instructional system. If the prob-
lem of underachievement is to be overcome, practitioners, more
than they have done in the past, need to devote much more time
and effort to the task of managing the learning environment in
such a way as to foster a desire to learn in their weaker and less
motivated students. This cannot be done by methods alone or by
encouraging each individual learner to develop his or her own
learning style but requires a sympathetic understanding of the
factors that motivate and, above all, those that demotivate stu-
dents for whom the foreign language is not an indispensable
means of communication but merely a curriculum requirement.

Oxford and Shearin (1994) gave a summary of practical impli
cations for L2 teachers based on all the relevant theories of moti-
vation. According to Oxford and Shearin (1994: 24-25), these
implications do not contradict Gardner’s model; in fact, these
implications would fit all the models, including Gardner’s, 10
some degree. First, teachers can identify why students are study-
Ing the new language. Integrative and instrumental reasons ale

AT
Which
agog;.
meWOrk
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Jikely to be gaong the. frequently _m.entioned motivators, but the
Janguage requirement 1s also a definite motivator. Second, teach-
ers can help shape their students’ beliefs about success or, failur

in L2 learning. Teachers can inculcate the belief that‘ success ii
not only possible but probable, as long as there is a high levél of
effort. This positive set of attitudes is related to the setting of
challenging goals and subgoals...Some students have more ambi-
tious goals than others. Some students want and expect to deveop
high levels of proficiency in speaking, others simply want to
develop passable reading skills, and still others just want to meet
the language requirement and turn to other subjects. ...Third,
teachers can help students heighten their motivation by demon-
strating that L2 learning can be an exciting mental challenge, a
career enhancer, a vehicle to cultural awareness and friendship,
and a key to world peace. ... Fourth, teachers can make the L2
classroom a welcoming, positive place where psychological
needs are met and where language anxiety is kept to a minimum.
... Fifth, teachers can thus enable students to have an increased
sense of self-efficacy, whereby they attribute the outcome of their
study to their own efforts rather than to the behaviours of teach-
ers or other students. Greater self-efficacy increases motivation

to continue learning the L2.
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