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Abstract

This study examines the importance of the skill of reading and the role liter-
ature can play in contributing to a better standard of foreign language learning
process in Bahrain state schools. It also reveals the causes behind the low level
of reading habits among the majority of the students in the schools and recom-
mends an urgent need for a constructive supplementary reading programme, (i.e.
literary component) to be immediately incorporated in the school English syllabi
in the form of both intensive and extensive extra-curricular reading activities. In
order to measure the lack of a coherent EFL extensive reading programme, a set
of questionnaires were administered to a randomly selected sample of students
in two different educational sectors in order to measure the status of their exten-
sive reading programmes in English and also to measure their attitudes and
teachers’ role towards the incorporation of a supplementary reading programme
in the state schools and that such a programme is in fact what is needed to
improve the standard of the Bahraini students in English and that improvement
cannot be achieved by solely increasing the number of contact hours the students
currently have in EFL.
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1. The Importance of the Skill of Reading

It is widely understood that reading is a highly complex process and has been
defined as a visual-auditory task that involves obtaining meaning from symbols,
i.e. letters and words. It has become common these days to accept reading as an
activity which is made up of a large number of skills of both a motor and a cog-
nitive kind. For further psycholinguistic definitions and analyses of the skill of
reading see (Gurry, 1955; Allen and Corder, 1974; Broughton, et al, 1978;
Rivers, 1978; Jonson and Morrow, 1981; Grellet, 1981; Rivers, 1981; Bright and
McGregor, 1981; Hedge, 1985; and Nuttall, 1987). There seems to be an agree-
ment that the key to progress in reading comes at the initial reading stage. When
the learner begins to know how to read, he has already acquired some degree of
competence in the language. In the early stages, learning to read is very largely
a matter of transferring an already acquired competence into a different mode of
performance. The more the students find a need to read, the more likely they will
succeed in acquiring the skill of reading. Once they are encouraged to read at an
early stage, they will experience some sort of motivation to read with enjoyment.

2. The Place of Simplified Readers in Extensive Reading Programmes

There is no doubt that simplified readers contribute to the development of the
reading ability. Such readers are gaining worldwide popularity for their educa-
tional value. Historically speaking, simplified readers derive from an investiga-
tion into reading made by Michael West in the 1930s. He outlined the purpose
of such readers as follows: It (the simplified reader) gives extra practice in read-
ing; it reviews and fixes the vocabulary already learned; it ‘streches’ his vocab-
ulary so that the learner is enabled to give a greater breadth of meaning to the
words already learned; and lastly, by showing the learner that what he has
learned so far really enables him to do something; it encourages him to read mat-
ter which is worth reading (West, 1950).

It is clear from this that the simplified reader is intended not only to reflect
what the reader already knows, but to extend his knowledge. Hedge (1985)
maintained that the procedure of simplification involves a compromise between:

(a) making a given text easier to understand by bringing its contents within
the area of language already assumed to be known,

(b) allowing the inclusion of some language items not already known but
whose meaning is, presumably, recoverable from the context.

The purpose of simplified texts, then, according to West, is to allow the
pupils to practise and develop their reading comprehension. What we have to do
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is to investigate how simplified stories based on literary works set about doing
this, to discover what principles, if any, lie behind their procedures.

3. How Can Graded Literary Texts Help the Language Learner?

Ideally, when teachers decide to introduce graded readers into the classroom,
it will be with a clear idea of their usefulness in language learning and the selec-
tion of readers will be undertaken with definite objectives in mind. Therefore,
before suggesting criteria for selecting readers and discussing possible ways of
using them effectively in class, it is important to answer the fundamental ques-
tion, ‘Why use graded readers?” Hedge (1985) listed a number of language
objectives that can be derived from using readers. These are as follows:

3.1. Developing Knowledge of the Language

Graded readers can develop students’ knowledge of the language, at
the levels of vocabulary and structure and at the level of textual organi-
sation. Every student needs to master a progressively expanding vocab-
ulary, and the main way for a student to gain control of an adequate
vocabulary is through reading (Hedge, 1985:23). In a similar way, grad-
ed readers consolidate the structures that students are learning. Most
commercial readers are graded structurally so that teachers can suit the
level of difficulty of the books to their students without too much trou-
ble. Through extensive reading, students can gradually build up an
understanding of how linking words, or connectives are used to develop
ideas, give examples, express cause and effect, add information, qualify
a statement, and contrast things. Those students who are either weak or
lack confidence in developing their knowledge of vocabulary are able to
practise following the relationships between sentences in a text.
Similarly, extensive reading gives students a chance to follow up more
intensive classroom work on understanding syntax and to see examples
of how devices such as coordination and subordination are used to com-
bine ideas. Building up an understanding of how connectives can pro-
vide clues to meaning in texts will help students to develop a deeper
comprehension of how meaning is expressed, and can be grasped. It will
help them to follow ideas through the organisation of information.

3.2. Developing Knowledge of Language Use

Another useful function of readers is that they help the students to
see how the grammar and vocabulary they have learned actually work in
communication; that is, how words and structures are used by writers to
express ideas, opinions and information. It is increasingly acknowl-
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edged, however, that literature shows how language can be used to com-
municate facts and feelings.

Foreign learners who are literate in their first language can understand that
differences between spoken and written English from their experience of their
mother tongue, but they need to learn what devices written English uses to com-
municate intentions and meanings they are familiar with in their own language.
In intensive reading activities, the teacher can point out differences and teach
devices of written English, but through extensive reading students can gradual-
ly become familiar, as they move to higher grades, with how the devices of writ-
ten English are used in different contexts.

Graded readers can also provide some experience of how language is used
in spoken communication, although only in a limited way, without the phono-
logical features which mark emotion and attitude. Many students are learning in
situations where English is seldom heard outside the classroom and where the
only demonstration of spoken forms is by a non-native teacher, whose own
knowledge of how English is actually used by native speakers may be limited.

Through their reading, students will not only have the structures they have
learned in class reinforced, but they will also begin to appreciate the different
functions expressed by a structure and will experience the structures in a variety
of contexts. In this way, they will gain a growing understanding of language use
as well as language structure.

33. Developing Reading Skills and Strategies

It is now generally accepted that reading is not the careful recognition
and comprehension of each word on the page in sequence. It is the over-
all assimilation of clauses and paragraphs. We therefore must under-
stand that knowledge of the language may well be inadequate and if the
subject is unfamiliar, reading with understanding may be very difficult.
When students become fluent in the language, they possess many dif-
ferent skills which they apply actively to the reading of a particular text.
In order to read with comprehension, they should be able to achieve the
following skills:

* They should predict from syntactic and semantic clues and
from their existing knowledge of a subject in the way just
described.

* They should read in phrases, not in single words, and actual-
ly skip over words if these are not needed for general under-
standing.
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They should learn to read ‘between the lines’ and work on the
meaning of the text at different levels, understanding infor-
mation, making inferences and critically evaluating ideas.

They should guess the meaning of new words from contextu-
al clues or by applying knowledge of how words can be
formed from others.

They should distinguish fact from opinions and statements
from examples.

* They should follow meaning through a paragraph by recog-
nising signals like ‘however’ and ‘on the other hand’, and by
understanding how words and phrases like ‘it’, ‘this’, ‘the lat-
ter’ and ‘these matters’ refer back to something earlier in the
text (Hedge, 1985:32).

Here the teacher’s task is to help students to transfer reading ability from one
language to another by encouraging good learning strategies for successful read-
ing. The development of successful readers cannot be ensured through mere
intensive reading. Indeed, it can increase the students’ general understanding of
language and their ability to understand socio-cultural meaning. But equal
importance should be given to the kind of practice that comes from extensive
reading, lots of practice in reading different types of material. Students will then
get the opportunity to operate strategies like prediction or guessing word mean-
ing and to develop the ability to follow lines of argument. Intensive reading
practice in class needs to be complemented by extensive reading programmes in
or out of class.

This is where graded readers are invaluable. If extensive reading is to serve
a useful purpose in terms of developing reading skills, then we can see that there
are implications for the type of material which should be made available to stu-
dents. Graded readers present the possibility of controlling the level of difficul-
ty and giving a balance between a challenging and a frustrating reading task. The
kinds of opportunities that graded readers give to elementary and intermediate
students before they have the competence to read authentic materials with self-
confidence, makes them an invaluable resource for the language teacher.
Readers provide an experience for the language learner which builds confidence
and encourages independence in reading.

Walker’s study (1969) on the fiction of Hemingway and Faulkner in a
College Sophomore English Class showed that extensive reading encouraged
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these students to perceive literature as an art illuminating human experiences.
During the course of the study, the students seemed to acquire an appreciation
of literature as well as develop more liberal attitudes (Walker, 1969). Kutiper’s
research citation (1983) suggested that extensive reading is as effective as inten-
sive reading in developing general reading ability and is more effective in pro-
moting good attitudes among elementary and secondary school students toward
reading. Hafiz and Tudo (1989) conducted a three-month extensive reading pro-
gramme using graded readers. The scheme involved one experimental group and
two control groups of ESL in the UK. Their programme which was inspired by
Krashen’s Input Hypotheses was designed to investigate whether extensive
reading for pleasure affect an improvement in the subjects’ linguistic skills, with
particular to reading and writing. The results of their study showed a marked
improvement in the performance of the experimental subjects.

Rees (1992) carried out a study on the reading habits of a group of students
who moved from GCSE French to A-Level French in the British school system.
The overall findings of the study indicated a need for extensive reading over
intensive, select text study and increased early emphasis on the learning of read-
ing skills. Ma (1994) emphasised the need to address important cultural-based
traits and that English language instruction should include development of non-
linguistic competence and both intensive and extensive reading strategies, as
well as linguistic competence. McQuillan (1994) examined the attitudes of 49
second-language students toward second language acquisition activities: gram-
mar exercises and extensive reading of popular literature. The results of the
study showed by a significant margin that students favoured reading over gram-
mar in both respects. Tse (1996) emphasised the need to focus on the effects of
an extensive program on an adult English language learner. Pressley, et al (1997)
found out from teachers’ response to a questionnaire that they considered exten-
sive reading to be the heart of their reading instruction. Bamford and Day (1998)
considered extensive reading to be an essential component in the four approach-
es to the teaching of second language (L2) reading. O’Donnel and Wood (1999)
emphasised helping teachers to foster positive attitudes towards reading, pro-
mote extensive reading experiences and to read for meaning.

4. Level of Reading in State Schools

Data were collected at the University of Bahrain in order to measure the level
of proficiency in English language, particularly proficiency in reading, at differ-
ent stages in the educational system in Bahrain and to compare the level of pro-
ficiency attained with the number of hours of English language instruction
received. This was done in order to gain some impression of the efficiency of the
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instructional programme at each stage in the system.

The survey covered almost the entire educational system in Bahrain from
Primary 4 through University 4. The total number of subjects tested was 2,178,
all randomly selected from different types of schools and from different colleges
within the University. Attainment at each level was measured in terms of the
percentage of independent readers in the tested sample, i.e. the percentage of
subjects who are capable of reading a simple passage of general, non-technical
English without the help of a teacher. Achievement at each level, measured in
terms of the percentage increase in the number of independent readers, was com-
pared with the total number of hours of instruction per year in English language.
Hours of instruction in other subjects taught through the medium of English
were not taken into account.

The test instrument used was a cloze test in the standard format for reading,
gapped at every ninth word and marked in accordance with the acceptable word
criterion. The same test was applied at all levels in the system. Although a fair-
ly blunt instrument, the cloze test is generally regarded as being very reliable
with large samples when the purpose is simply to determine the mean levels of
reading ability attained. A copy of the test is given in the appendix. The results
of cloze tests, furthermore, usually correlate very highly with those obtained
from other types of objective tests, e.g. reading comprehension tests and gram-
mar and usage tests, and are thus a good indicator of overall proficiency. The
maximum score obtainable in the cloze test was 30 and the independent reader
score was fixed, in accordance with standard practice, at 18 (i.e. at 60%).

The results of the survey show that after 9 years of English language instruc-
tion in the schools, less than 15% of the secondary school population can read
English independently and that after 1 year of intensive English language
instruction in the orientation programme at the University only about 25% of the
selected intake of students can read English independently, except in the College
of Science, where the percentage of independent readers reaches about 45%. In
the post-orientation programme at the University, however, where the number of
hours of English language instruction is considerably reduced, the percentage of
independent readers dramatically increases, such that by the end of the third year
of the undergraduate programme virtually 100% of all students can read English
independently.

For convenience of reference, the results are presented here in chart forms.
Two charts are presented, one showing the proficiency profile and the other the
number of hours of English language instruction received at different stages in
the programme. By comparing the two charts, we obtain a clear impression of
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the relative efficiency. The results call into question the efficiency and cost
effectiveness of English language instruction at all levels except the undergrad-
uate (i.e. post orientation levels at the University). The results suggest either a)
a serious lack of instructional resources (including teacher competence) or b)
serious deficiencies in the teaching methodology and syllabus design throughout
the school system and the orientation programme. In particular, they suggest a
serious neglect of reading, especially extensive reading, at all levels except the
post-orientation undergraduate levels. Since the problem in the orientation pro-
gramme is obviously not a lack of resources, one must assume that the method-
ology and/or the instructional design are seriously flawed. This strongly sug-
gests, given adequate quality controls, considerable improvements in both pro-
ductivity and cost-effectiveness can be achieved by reducing the intensity or
duration of English language courses and by privatising the reading component
of the courses, that is to say by removing reading from the taught courses and
requiring students to read extensively on their own in their own time in accor-
dance with guidelines laid down by the instructor. It is essential that privatised
reading be systemically built into the syllabus at the design stage and adequate-
ly monitored at the operational level.

It can be argued that students at a university level will normally have more
exposure to the language and that English becomes as a means of communica-
tion: thus their reading skill is supposed to have reached a reasonable compre-
hensional level. The fact is the cloze used in state schools is not of a University
language level: With the high number of language hours the pupils in state
schools have experienced the number of independent readers should at least be
above 60%. This has certainly not been the case and a problem does in fact exist
and if we wholeheartedly seek to maintain a better achievement in English lan-
guage among pupils in the state schools.

Table 1: Hours of English language instruction per year

.= x ™ M n 2
L] T L

P4 P3 PE Nl Nz M3 89 82 8% O U1 Uz U3 U4
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Table 2: Percentage of independent readers

'_l_ﬂﬂ.l.'!ﬂ '
0.00
B0.00
70.00
40.00
B0.00
40.00
30.00
lp.ﬂﬂ-
10.00
.00 .
- P4 PS5 PB m tn In 81 32 83 Or 11 U2 U3 U4
P = Primary Ul = Undergraduate (Non-English Majors)
In = Intermediate U2 = Undergraduate (Non-English Majors)
S = Secondary Lit. U3 = Undergraduate (English majors only)
Or = Orientation (Arts) U4 = Undergraduate (English majors only)

5. Rationale of the Present Study

The results of the above tables indicated a poor level of reading in English
prior to university education. Their level is supposedly attributed to their exten-
sive reading strategies. It has thus been essential to measure their attitude to the
degree of the existence of extensive reading programmes and to their role in
developing their overall language reading skills. It is interesting to see if such
measurable attitudes tend to vary from one learning system to another. For this
reason it has been important to examine the place of EFL extensive reading pro-
grammes in both state and private education. It is interesting to see whether the
two learning systems adopt identical extensive reading packages for their stu-
dents. It is believed that extensive reading in EFL is viewed much more signifi-
cantly in private language learning institutions. This noticeable degree of varia-
tion resided not only in learners’ educational background but in the way exten-
sive reading was supplemented into the school curricular. The present study
examines the degree of such variation and recommends certain pedagogical hints
by which more effective extensive reading could be implemented. This would in
turn lead to a better language performance on the part of the EFL learners.

6. Research method
6.1. Participants

A total number of 247 students in Bahrain state schools and a total of 129 in
Bahrain private schools constituted the subjects for the study. Almost all the par-
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ticipants were 17 years old and were in their final year of secondary education.
All the subjects are exposed to a common secondary school curriculum except
for the private school students whose education tends to be coeducational and
are introduced to an English medium type of instruction where most scientific
subjects are taught in English. All the participants in the study represent approx-
imately 25% of the student population in both learning institutions. In spite of
being derived from two different academic institutions, the subjects were homo-
geneous in respect of, nationality, mother tongue and both cultural and educa-
tional background. However, most of the private school participants were from
upper middle-class families.

6.2. Material

A self-reported questionnaire consisting of the following two variables was
developed and administered in English. The prime purpose of the questionnaire
was to measure students’ personal opinions of their school extensive reading
programmes. All the students had to do was to give an answer that best described
their own personal feeling to each included item. The students were assured of
the confidentiality of their responses and that they would be used for statistical
purposes only. The scale contains a total of 11 items, which measure the fol-
lowing variables: Attitudes towards Reading Stories and Teachers’ Role.
Respondents were asked to rate each item on the Attitudes towards Reading on
either a 2-point Likert-type scale anchored by 3: Yes and 1: No. Respondents
who answered “uncertain” received 2 points. The maximum score on this mea-
sure is 25 points. A respondent with a higher score is identified as having a more
positive attitude toward reading stories than a respondent with a lower score.
The test required 10 to 15 minutes to complete. The Arabic version of the scale
has a test-retest reliability of .76, which was administered to 50 Bahraini stu-
dents. The face validity was attested to by four experts in the field of teaching
English as a foreign language who were asked to comment on the various items.
Upon receiving the experts’ comments, some items were modified and others
were either changed or omitted. A total of another 50 students were asked about
the length, relevancy, and the language of the translated items. Based on the stu-
dents’ comments, some items were reworded.

7. Results and Discussion

Means and standard deviations for the questionnaire scores for the two
groups were computed using the SPSS, together with the t tests. These indicat-
ed the extent to which the two learning groups differ in their attitudinal outlooks.
These results are shown in table 3.
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Table 3: Summary of comparisons of the means for the two learning groups

(Attitudes towards reading)

Variable Private schools State schools

Mean SD Mean SD t
Do you read stories? 1.84 44 1.26 75 8.01*
What do you read in English? 2.38 .69 1.77 62 9.21%*
How often do you read in class? 247 81 1.86 76 4.47%*
Do you read in your spare time? 1.68 .60 1.27 .60 5.20%
If yes, how many hours? 2.12 112 150 .88 4.11%*
Do you like reading stories? 1.68 .66 145 .70 6
Do you think it will improve your 1.94 27 1.81 S1 2.77*
language skills?
Total 1273 422 9.88 3.92 9.42%

*P <.001

The mean scores obtained for the students in the private schools are signifi-
cantly higher than those obtained for the government schools (p< .001). These
results on the attitudinal scale tended to be different in almost all cases except
for the variable concerning whether students like reading stories. This is quite
understandable since students in general like reading stories regardless of the
type of schooling in which they are enrolled. The high significant result obtained
in the total mean score further supports the results obtained for all the studied
variables. The results clearly indicate that the students in the private schools
demonstrate a much more positive attitude towards reading stories and the
amount of time they spend reading. The differences between the two groups can
be attributed to their previous language learning background and their interest in
becoming familiar with the target language culture. It is interesting to note that
in spite of having similar mono-cultural and mono-lingual background, the stu-
dents in the private schools tend to be more prepared to read in English. The only
explanation that can be derived here is that there are possibly other environ-
mental factors, such as parental support and encouragement and use of the lan-
guage outside the school-learning environment, which might have contributed to
their degree and type of such an attitude. This is only an assumption which could
be investigated further.
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Table 4: Summary of comparisons of the means for the two learning groups

( Teachers’ role)

Variable Private schools State schools
Mean SD Mean SD t

Does your teacher ask you to

read English stories at home? 1.92 36 1.87 32 10.58 *

Do you have a reading programme

in your school? 1.78 52 75 .86 8.25 *

Does your teacher give you marks

for reading? 1.58 .80 1.59 .80 1.00

Does your teacher encourage you

to read ? 1.87 35 1.51 T4 7.60 *

TOTAL 8.98 292 399 44 12.23 *
*P <. 001

Table 4 gives the results of the mean scores obtained for the variables relat-
ed to the students’ attitude toward their teacher’s role in encouraging the imple-
mentation of an extensive reading programme. The mean scores obtained for the
students in the private schools are significantly higher than those obtained for
the government schools (p< .001). These results on the attitudinal scale tended
to be different in almost all cases except for the variable concerning whether stu-
dents get marks from their teachers for doing reading. It is probable that the stu-
dents might have misinterpreted the item. They may have thought that it was
concerned with reading in general. However, the high significant result obtained
in the total mean score further supports the notion that students in private
schools view extensive reading much more favourably than those in government
schools.

8. Pedagogical Implications

The pedagogical implications that can be derived from this study are
immense. The most significant of these are that EFL specialists in government
schools need to develop constructive extensive reading programmes. These
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should be intended to enable reluctant readers, at all educational levels, to
approach reading more positively. Day and Bamford (2000) believe that the first
step is to consider the ways in which EFL reading is commonly taught.
Traditional approaches and classroom practices, with their focus on translating,
answering comprehension questions, or practicing skills such as finding main
ideas, tend to ignore the larger context of students’ attitudes toward reading and
their motivation to read. The result, inevitably, is that students having little or no
interest in reading English. For further information on the characteristics of suc-
cessful extensive programmes, see Day & Bamford, 1998. The following are
some suggested educational proposals by which the adoption of a well-planned
extensive reading programme could become a constructive and meaningful one.

8.1 Developing the Right Attitudes and Motivation

For an extensive reading programme to develop effectively, we need to take
into account the students’ own cultural background. It is impractical that a
teacher attempts to introduce a reading programme in an EFL classroom where
reading for pleasure is not very much valued. Smith (1997) suggests that books
be attractively displayed and available, and the forming of a book club. We need
to inculcate in reluctant readers a positive attitude toward reading. In short, stu-
dents with positive attitudes toward reading in their own language are likely to
begin with a positive attitude toward second language reading. Thus students for
whom first language reading is less attractive or important will come to second
language reading with less positive, or even negative, attitudes (Day & Bamford,
1998). Students with positive reading attitudes can be easily motivated to read
in the second language and learn about its culture and people. An extensive read-
ing approach may influence attitudes toward the second language culture and
people if the students, through their reading, come to view the second language
culture and people in a favourable light. Day and Bamford (1998) maintain that
successful extensive reading programmes also place emphasis on positive class-
room environment and ongoing reading experiences. It is indeed the ongoing
experiences of extensive second language reading that have the most potential to
establish positive attitudes toward second language reading. Extensive reading
is thus a powerful tool for teachers concerned with building and maintaining
positive attitudes toward second language reading among their students. But the
development of positive attitudes is not an end in itself, for attitude influences
something equally important in reading: motivation (Day & Bamford, 1998: 27).

The reading materials used in an extensive programme may have the power
to motivate learners positively to read in the second language, as they are inter-
esting, at the appropriate linguistic levels and readily available. Ray Williams
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(1986) maintains that in the absence of interesting texts, very little is possible.
This is an obvious principle which is often forgotten. Interest is vital, for it
increases motivation, which in turn is a significant factor in the development of
reading speed and fluency.

8.2 Selection of Reading Materials

The first task for EFL teachers is to find the type of reading materials that
their students will find both easy and interesting. When selecting reading mate-
rials for any age group and ability level, teachers must have the students’ inter-
ests upper most in mind (Day & Bamford, 2000). If reading materials are in the
students’ fields of interest, comprehension is made easier because the students
have knowledge of the subject matter. For beginning and intermediate students,
however, the most suitable reading materials are books, magazines and newspa-
pers, especially those written for EFL learners. There are hundreds of attractive
fiction and nonfiction books appropriate to students of various ages and inter-
ests. Titles of books are listed in the catalogs of such publishers as Oxford
University Press, Longman and Heinemann. To make selection easier, the
appendix of Day and Bamford (1998) includes a bibliography of 600 titles of
high-quality language learner literature in English divided by student ability
level.

83 Building up an Extensive Reading Programme

Educational practitioners in government schools need seriously to consider
incorporating extensive reading schemes into any EFL curriculum, regardless of
the methodology or approach currently in operation. For example, programmes,
which utilize a reading-skills approach, can add extensive reading without com-
promising the existing goals and objectives. Once an extensive reading pro-
gramme is incorporated into the curriculum, it helps achieve its objectives of
teaching students to read and pass examinations. It also improves students’ atti-
tude toward reading skills.

The best way to incorporate extensive reading into the EFL curriculum is
through the implementation of a programme in which students read and report
on their reading to the teacher and other students. This becomes part of an exist-
ing course, as a noncredit addition to a course, or as an extracurricular activity.
This is done by adding a requirement that the students read a certain number of
books per week or per semester. As an inducement to read, teachers could tell
their students the rewards of extensive reading. The teacher would then encour-
age the students to read on their own. His responsibility would be to keep a
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record of this reading. At the same time, teachers could consider giving extra
credit that might influence a student’s final grade. A teacher can know if stu-
dents are actually reading and that they understand what they read by having stu-
dents answer questions. Another common way of checking reading is to require
students to write a short summary of what they read. However, this type of eval-
uation gives no indication to the teacher of how much a student enjoyed reading.
Thus a student can write a paragraph or two about their reactions to a book. Such
reaction reports are enjoyable for teachers to read because they give insights into
students’ thoughts and feelings. They also indicate to what extent a student is
developing into an eager reader of English. They also can begin by reading some
of the easy English books or other materials that their students are reading. This
certainly allows teachers to recommend books to individual students or to the
whole class. Whenever appropriate, they read aloud to the students a paragraph
from a book, a poem, a newspaper article or an item from an Internet site. These
can be posted on the classroom wall and other students can be invited to do the
same. Eventually teachers can build a reading community with the students’ a
community of people who are enjoying and sharing English reading and are
making it part of their lives (Day & Bamford, 2000).

Since the results of the study reported here have indicated the neglect of
an extensive reading programme in state schools, as viewed by the students, offi-
cial educational practitioners must seriously consider implementing an effective
extensive reading programme at all levels. This is the most significant stage in
reaching reluctant EFL readers in Bahrain government schools because it allows
students to discover that they can actually read in English and enjoy it. It is only
through exposure to reading materials that they are likely to become proficient
readers in English as an extensive reading programme surely supports all aspects
of an English language school programme.

Limitations

1. Because we do not know much about the way the students read in their L1,
it is hard to discern if what we see from the L2 data is of any real impor-
tance. Therefore, it is important not to go beyond the limitations of the data
collected in regard to future directions.

2. The importance of exploring the benefits and drawbacks of using con-
trolled vocabulary texts is not tackled in this paper since the scope of study
focuses on extensive reading and its impact on students’ in both private
and state schools.
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3. This paper does not examine the differences between reading in L1 and
L2. because this issue is beyond the scope of the study.

4. Although the fact that the social differences between students in the pri-
vate schools and state schools are crucial, these were found to be beyond
the scope of study.

Recommendations

1. The benefit and drawback of using controlled vocabulary texts is worth
exploring. In particular, it would be worthwhile to examine how the
increase in the number of interferences that may be required in highly con-
trolled text for L2 students (especially in the younger grades) will impact
their reading.

2. What students in the private schools were being taught (explicitly and
implicitly) in English should be further explored in order to make further
recommendations for students in the state schools.

3. It is worthwhile examining the importance and influence of reading in L1
on L2.
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Appendix

Fill each of the numbered blanks in the following passage. Use only one word
in each space.

In the thirteenth-century Wales there was a handsome young prince called
Llewellyn. He was very fond of (2) hunting and often (1)
to go out into the forests and mountains with his favourite
hunting-dog (3) name was Gelert. (4) day,
however, he left Gelert (5) home to guard his (6)
son who was only a (7) months old. (8)
the evening when the prince returned (9)
hunting he saw (10) his house was (11) a
terrible mess. The furniture (12) been knocked (13)
and there (14) blood on the walls. He could
not (15) his baby son. Then he saw his dog Gelert (16)
towards him covered (17) blood. The prince
(19) that the dog had attacked and killed his son. Prince
Llewellyn became violently angry, (20) his sword and (21)
the dog with (21) blow.

However when he looked (22) his house more carefully he
found his (23) lying under (24) chair, alive
(25) well. Then he saw (26) dead body of a
huge wolf. He (27) that Gelert had (28) his
son’s life by fighting and killing (29) wolf. The prince was
horrified at the mistake he had made and when he buried his dog he built an
enormous pile of stones to mark the spot, which can (30) be
seen today. He never went hunting again.
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